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Obrazovanje za 21. vek
Education for 21 Century

Muzika nade:
obrazovanje
za 21. vek

U mnogim zemljama postoji zajed-
nic¢ki stav da obrazovni sistemi ne ,,opre-
maju” u dovoljnoj meri i na adekvatan
nacin ucenike vestinama koje su im
potrebne za post-industrijsku globalnu
ekonomiju 21. veka, u kojoj se ove vestine
smatraju tzv. globalnom valutom. Zbog
toga su organizacije, grupe i inicijative
koje su se ovom temom bavile, medu
kojima i Evropska komisija i OECD,
nastojale da sto preciznije identifikuju
koje su to vestine Cije je jacanje vazno za
drustvo i ekonomiju modernog doba.
Od sustinske vaznosti za buduci rast
i dobrobit drustva prepoznate su one
vestine koje vode inovacijama - poput
kreativnosti, maste, komunikacije i tim-
skog rada, a razvoju ovih vestina dopri-
nosi upravo umetnicko, pa samim tim i
muzi¢ko, obrazovanje.

Za muziciranje je potrebno vise od
glasa ili ruku na instrumentu - potreb-
no je da dete koje uc¢i muziku ovlada
brojnim vestinama, jer ¢e ih Cesto kori-
stiti istovremeno. Na primer, da koristi
usi i oCi, kao i velike i male grupe misi-
¢a. Muzicko obrazovanje stimulise sve
vrste ucenja, posto se radi o integrisanoj
i stimulativnoj aktivnosti. Pored ovoga,
osoba uklju¢ena u muziciranje uci kako
se pravilno proizvode zvuci, da procita
note i da ih prevede na svoj instrument,
uci se ritmu, tempu i strukturi muzi-
ke. Muzi¢ke aktivnosti, posebno zajed-

nicko vezbanje i rad u orkestru ili horu,
Cesto se smatraju nacinom da se razviju
socijalne vestine, imajuci na umu da svi
ucesnici, kao ¢lanovi grupe, moraju da
konstruktivno i efikasno komuniciraju,
prenose emocije, a nastupanje u javno-
sti je prilika da se njihov rad vidi i vred-
nuje.

Muzika Nade - vise od muzike

Vizija Muzike nade je da kroz muazi-
ku pozitivho transformise zivote dece,
mladih i njihovih porodica, stvaraju-
¢i buduce lidere drustvenih prome-
na. Program posebnu paznju posvecuje
deci iz ugrozenih zajednica — posebno
onih u socijalno-ekonomski nerazvije-
nim zajednicama i vodi ih kroz intenzi-
van program ucenja sviranja muzi¢kog
instrumenta i pevanja, sve u kontekstu
orkestara i horova. Proces ih transfor-
mise, kako intrinzi¢no (to Cini prelepa
radosna muzika), tako i ekstrinzi¢no
(kognitivno, i u razvijanju vestina kon-
centracije, timskog rada, discipline,
samopostovanja, itd.).

Music of Hope:
Education for
21t Century

There is a commmon opinion in mMany
countries that education systems do not
“equip” the students sufficiently and ad-
equately with the skills they need for a
post-industrial global economy of the
2Ist century, in which these skills are
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considered the so-called global curren-
cy. For this reason, the organizations,
groups, and initiatives that have dealt
with this topic, including the Europe-
an Commission and the OECD, have
sought to identify more precisely what
are the skills which are important for so-
ciety and economy of modern times. Of
vital importance for the future growth
and well-being of society are those
skills that lead to innovations - such as
creativity, imagination, communication
and teamwork, and the development
of these skills is contributed precisely to
the artistic, and therefore musical, edu-
cation.

Music requires more than a voice
or a hand on the instrument - it is nec-
essary for a child who studies music to
master many skills, because they will
often use them simultaneously. For
example, to use their ears and eyes, as
well as the larger and smaller groups of
muscles. Music education stimulates all
types of learning, as it is an integrated
and stimulating activity. In addition, the
person involved with music learns how
to produce sounds properly, read notes
and translate them to their instrument,
learns the rhythm, the tempo and the
structure of music. Music activities, es-
pecially common exercises and work
in the orchestra or choir, are often con-
sidered to be the way to develop social
skills, bearing in mind that all partici-
pants, as members of the group, have
to communicate constructively and ef-
fectively, communicate emotions, and
the public appearance is an opportuni-
ty for their work to be seen and valued.



Music of Hope — More Than Music

The Vision of Music of Hope is to pos-
itively transform the lives of children,
young people and their families, creating
future leaders of social change. Program
targets children from disadvantaged
communities — particularly those in so-
cio-economically depressed communi-
ties and takes them through an intensive
program of learning to play a musical
instrument and sing, all in the context of
orchestras and choirs. The process trans-
forms them, both intrinsically (beautiful
joyous music does this), and extrinsical-
ly (cognitively, and in developing skills
of concentration, teamwork, discipline,
self-respect, self-esteem etc.).

Vrednosti na kojima se zasniva
Muzika nade su sledece:

1. Ljudska prava

- Svako ljudsko bi¢e ima pravo na zivot
sa dostojanstvom i doprinosom, ispu-
njen lepotom;

2. Drustvena odgovornost

- Drustvo je najfunkcionalnije kada lju-
di ulazu napor da pomognu drugima,
kako bi njihova ljudska prava bila zasti-
¢ena i ostvaren njihov potencijal.

3.Jac¢anje duha

- Svako dete moze da nauci da iskusi i
izrazi muziku i umetnost, da primi nji-
hove dobrobiti i napravi vazne Zivotne
odluke kao rezultat ovog ucenja;

over I [

- Prevazilazenje siromastva i nepo-
voljnih zZivotnih okolnosti se najbolje
¢ini kroz jacanje duha i stvaralastvo tj.
“bogatstvom duha” gde se ulaganje u
to bogatstvo smatra vaznim Ciniocem u
nastojanju zajednice da stvori izvrsnost
i lepotu u muzici;

4. Vera u mlade

- Efektivho obrazovanje je zasnovano
na ljubavi, odobravanju, radosti i uspes-
nim iskustvima u okviru funkcionalne
i podrzavajuce zajednice. Svako dete
ima bezgrani¢an potencijal i moguc¢-
nost da tezi izvrsnosti. “Verovati mladi-
ma” je vodilja svih aspekata rada.

The values on which Music of
Hope is based are as follows:

1. Human rights

- Every human being has the right to
life with dignity and contribution, filled
with beauty;

2. Social responsibility

- Society is most functional when peo-
ple make an effort to help others, so
that their human rights are protected,
and their potential is realized.

3. Strengthening the spirit

- Every child can learn to experience
and express music and art, to receive
their benefits and make important life
decisions as a result of this education.

- Overcoming poverty and unfavorable
living conditions is best done through
strengthening spirit and creativity i.e.
“wealth of spirit” where investment in
that wealth is considered an important

factor in the commmunity’s quest to cre-
ate excellence and beauty in music;

4. Faith in the youth

- Effective education is based on love,
approval, joy and successful experienc-
es within a functional and supportive
community. Every child has an unlim-
ited potential and the ability to pursue
excellence. “Trusting the youth” is the
guiding principle for all aspects of work.

Principi na kojima se zasniva
program Muzika nade su:

- Drustvena promena - Muzika nade
program deluje sistemom koncetric-
nih krugova kroz promenu ponasanja
detata na promenu njegove uze i Sire
porodice i drustva kao celine. Teznja za
muzi¢kom izvrsnoS¢u doprinosi proce-
su promene sto posledi¢no dovodi do
drustvene transformacije;

- Pristupacnost - program Muzike nade
su besplatni i nisu selektivni u prijemu,
samim tim dostupni i deci sa margina
drustva, bez roditeljskog staranja, sa in-
validitetom;

- Sistemi orkestara i horova - Ucenje
se bazira na grupnom radu u okviru
ansambla, gde postoji balans izmedju
rezultata koji je postigla cela grupa i
paznje koja se posvecuje pojedincu.
Orkestar zapravo predstavlja model drus-
tva, gde se konkurencija medju pojedin-
cima zamjenjuje zajedni¢kim nastoja-



njem da se postigne rezultat. Po reCima
maestra Abreua: orkestar je zapravo
samo grupa koja se spaja da bi proizve-
la zajednicki rezultat, Manji ansambli i
horovi rade po ovom principu.

- UcCestalost - ansambli Muzike nade
se sastaju od 3 do 5 puta nedeljno u
duzem vremenskom periodu kako bise
deci obezbedio ovaj izvanredan muzic-
ki trening, sa naglaskom na muzi¢kom
izvodjenju i nastupima, kao i sticanju
bogatog kulturnog iskustva.

- Povezivanje - Svi centri u kojima se
implementira program povezani su na
lokalnim, regionalnim i nacionalnim
nivoima, formirajuéi povezanu mrezu
usluga i mogucénosti za ucenike Sirom
zemlje.

Principi na kojima se zasniva
program Muzika nade.

Svi principi su medusobno zavisni i
povezani. Kroz povezanost, pristupac-
nost i uCestalost grupnog rada u siste-
mima orkestara i horovoa ucenik pro-
lazi kroz razliCite nivoe sto dovodi do
drusvene promene.

The principles on which Music
of Hope Program is based are:

- Social Change - The Music of Hope
Program acts as a system of concen-
tric circles through the change of be-
havior of children to the change of its
closer and distant family and society
as a whole. The pursuit of musical ex-
cellence contributes to the process of
change, which consequently leads to
social transformation.

- Accessibility - Music of Hope Pro-
grams are free and non-selective in
their reception, and therefore equally
accessible to children from the margin
of society, without parental care, chil-
dren with disability;

- Ensembles - Learning is based on
group work within the ensemble, where
there is a balance between the results
achieved by the whole group and the
attention paid to the individual. The or-
chestra is actually a model of society,
where competition among individuals
is replaced by a joint effort to achieve
the result. According to Maestro Abreu,
“the orchestra is actually the only group
that connects to produce a common
result”. Smaller ensembles and choirs
work according to this principle.

- Frequency - Music of Hope ensembles
meet 3-5 times a week for a longer peri-
od of time to provide children with this
extraordinary musical training, with the
emphasis on musical performance and
shows, as well as acquiring a rich cultur-
al experience.

_

- Connectivity - All centers in which the
program is implemented are linked at
local, regional and national levels, form-
ing a cohesive network of services and
opportunities for students across the
country.
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Basic principles
of the Music of Hope Program

All principles are mutually dependent
and interconnected. Through the con-
nectivity, accessibility and frequency of
group work in the orchestra and choir
systems students go through different
levels, leading to social change.
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Kako Muzika nade deluje:

Muzika nade tezi da u program uklju-
Ci sto vedi broj dece, sto mladeg uzrasta i
na sto duze vreme, bez obzira iz koje sre-
dine poticu i kakve su im mogucnosti.
S obzirom na to da je cilj da svi uc¢esnici
postignu sto bolji uspeh, Muzika nade
takode omogucava intenzivno vezbanje
za najvrednije i najtalentovanije medu nji-
ma, pripremajuci ih za najbolje nacional-
ne orkestre i za ulogu lidera u okviru svoje
zajednice. Na ovaj i druge nacine postize
se ukljucivanje u program i usavrsavanje
ucesnika, sa ciljem da svi postignu najbo-
lje moguce rezultate.

Kako Muzika nade funkcionise:

KO sMO?

Music Art Project (MAP) je organizaci-
ja osnovana 2010. godine sa ciljem da kroz
kvalitetne i inovativhe muzic¢ko-obrazovne
programe, u saradnji sa drugim akterima
u oblasti umetnosti i u zajednici, doprinese
razvoju drustva i kulture u Srbiji. Nas cilj je
da kvalitetno muzi¢ko obrazovanje ucini-
mo dostupnim svakom detetu, bez obzira
na njegov socio-ekonomski status i na taj
nacin svima obezbedimo adekvatne uslo-
ve za rast i razvoj.

MAP je akreditovani ¢lan globalnog i
evropskog El Sistema programa. Ovaj pro-
jekat se sprovodi u vise od 60 zemalja Sirom
sveta i do danas je obuhvatio preko 4 mili-
ona dece.

WHO ARE WE?

Music Art Project (MAP) is an organiza-
tion founded in 2010 with the aim of con-
tributing to the development of the society
and culture in Serbia through quality and
innovative music-educational programs,
in collaboration with other actors in the
domain of arts and the community. Our
goal is to make quality music education
available to every child, regardless of its
socio-economic status, and thus provide
everyone with adequate conditions for
growth and development.

MAP is an accredited member of the
global and European El Sistema program.
This project is implemented in more than
60 countries around the world and includ-
ed over 4 million children to date.

Music Art Project
Kumanovska 13, 11000 Beograd
+381 (0)65 2051817
office@musicartpro.rs
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How Music of Hope works:

Music of Hope aims to include as
many children as possible in the program,
as young as possible and for as long as
possible, regardless of their background
and abilities. Given that the goal is that
all participants achieve as much success
as possible, Music of Hope also offers in-
tensive training for the most diligent and
talented among them, preparing them
for the best national orchestras and for
the role of leaders within their commu-
nity. In this and many other ways, the in-
volvement and training the participants
is achieved, with the goal of realizing the
best possible results.

How Music of Hope functions:

CHILD
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Ova publikacija objavljena je uz finansijsku pomo¢ Evropske unije. Za sadrzinu ove publikacije isklju¢ivo su odgovorni OCD Praxis i MAP Muzika nade i ta sadrzina nuzno ne odrazava zvani¢ne stavove Evropske unije.



Kljuc odrzivog razvoja J/J MAP

Kvalitetno
obrazovanje
kao kljuc¢
odrzivog
razvoja

Jedan od strateskih ciljeva obrazova-
nja u Srbiji je stvaranje uslova za obezbe-
divanje kvalitetnog obrazovanja za sve i
pod jednakim uslovima (SDC4), odnosno
institucionalizacija i adekvatno ostvariva-
nje principa inkluzivnosti u obrazovanju.

U Srbiji, jos od 2009. godine, nas obra-
zovni sistem biva obogacen nizom mera
koje utiru put sprovodenju inkluzivnog
obrazovanja. Na ovaj nacin je Republika
Srbija pokazala da prepoznaje vaznost
inkluzivnog obrazovanja i ucinila ga stra-
teski vaznim za unapredenje obrazovnog
sistema. U isto vreme, nas obrazovni sis-
tem se ne moZe pohvaliti visokim aka-
demskim postignuc¢ima ucenika, o ¢emu
govore rezultati PISA istrazivanja, Sto i ne
iznenaduje s obzirom na tranzicioni peri-
od i prilagodavanje naseg obrazovanja za
potrebe trzisne privrede i informacionog
drustva, za Sta je potrebno vreme.

Formalno obrazovanje uvek tezi, ali
nikada u potpunosti ne postize: vise uce-
nika, koris¢enje kvalitetnijin inovativnih
alata za poducavanje, vise radosti u uce-
nju. Nastavnici retko dobijaju motivaciju
da budu kreativni, nedostaju im vestine
za inkluzivniju i fleksibilniju nastavu, ne
uspevaju da stimulisu dedje potencija-
le, da adekvatno pomazu onima koji su
U nepovoljnom polozaju da odrze korak
sa Skolskim programom i svojim vrinja-
cima. Uz to, roditelji marginalizovane
dece najcesSc¢e nisu u mogucnosti da im
pomognu u ucenju, sto dovodi do ranog
napustanja Skolskog sistema dece iz naj-

Nastavnicima nedostaje pristup celozi-
votnom ucenju i savremenim trendovima
koji bi im pomogli da rade na inkluzivniji,
fleksibilniji, kreativniji nacin i tako motivisu
ucenike za timski rad, inicijativu i da ade-
kvatno podrze decu sa margina drustva.
Ipak, nastavnici su u obavezi da se dopun-
ski obucavaju kroz akreditovane obuke u
Zavodu za unapredivanje obrazovanja i
vaspitanja (ZUOV) i prikupljaju bodove za
obnavljanje licence. lako troskove obu-
ke treba da pokriju lokalne samouprave,
zbog nedostatka sredstava nastavnici ili
sami placéaju, ili zavrsavaju kratke obuke da
bi zadovoljili formu. Stavise, teme obuka
koje se nude Cesto su irelevantne za inklu-
zivni rad sa osetljivim grupama.

Ministarstvo prosvete, nauke i teh-
noloskog razvoja podrzava program
Muzika nade kao inovativhu metodo-
logiju koja ispunjava ciljeve za uklju-
¢ivanje ucenika iz marginalizovanih
grupa i doprinosi prevenciji njihovog
napustanja obrazovnog Sistema, kao
i unapredenju stru¢nih kompetenci-
ja nastavnika. Povrh toga je dalo pre-
poruku da se, pored kontinuiranog
povecanja broja ucenika u progra-
mu, omogudi i podrska nastavnici-
ma mugzicke kulture u procesu razvoja
van-nastavnih aktivnosti.

USIC ART
ROJECT
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Quality
Education as
a Key to

Sustainable
Development

One of the strategic goals of educa-
tion in Serbia is to create conditions for
providing quality education for all under
equal conditions (SDG4), i.e, institution-
alization and adequate realization of the
principle of inclusiveness in education.

In Serbia, since 2009, our education-
al system has been enriched with sets
of measures that pave the way for the
implementation of inclusive education.
The Repubilic of Serbia has thus demon-
strated that it recognizes the importance
of inclusive education and made it stra-
tegically important for the improvement
of the educational system. At the same
time, our educational system cannot
boast of high academic achievement of
students, as recorder by the results of
PISA research. This is not surprising, giv-
en the transition period and the adap-
tation of our education to the needs of
market economy and IT society, which
takes time.

Formal education always strives,
but never fully achieves: more students,
use of quality innovative teaching tools,
more joy in learning. Teachers are rarely
motivated to be creative; they lack skills
for more inclusive and flexible teaching,
they struggle to stimulate children’s po-
tentials and to adequately support the
disadvantaged pupils to keep up with
the school curriculum and their peers.
Also, parents of marginalized children
are hardly able to support their learning,
leading to early drop out of the most vul-
nerable children.
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Teachers lack access to lifelong learn-
ing and modern teaching trends that
would help them work in a more inclu-
sive, flexible, creative manner and thus
motivate students for teamwork, initia-
tive and to adequately support children
from the margins of society. However,
teachers are obliged to upgrade their
skills through trainings accredited at the
Institute for the Advancement of Educa-
tion (IIEU) and collect points for license
renewal. Although the costs of training
should be covered by local governments,
due to lack of funds, teachers either pay
for the trainings themselves or complete
short trainings to meet the form. Moreo-
ver, the training topics offered are often
not relevant to inclusive work with vul-
nerable groups.

The Ministry of Education, Science
and Technological Development sup-
ports the Music of Hope program asan
innovative methodology that meets
the goals of including students from
marginalized groups and contributes
to the prevention of of drop-out from
the education system, as well as im-
proving teachers' professional compe-
tencies. In addition, MoE recommend-
ed to increase the number of pupils
included in the program and to pro-
vide support to music teachers in the
process of developing extracurricular

activities.

Sutra pocinje danas

Kroz ovaj projekat, nastavnici su bili
uklju¢eni u besplatne, relevantne semi-
nare, sa predavac¢ima iz EU visokoskol-
skih ustanova koji su specijalizovani za
rad putem inkluzivne El Sistema meto-
dologije. Unapredili su svoja znanja i
vestine koja ¢e im pomodi da se aktivno
ukljuce u sprovodenje aktuelne reforme
obrazovanja koja uklju€uje inovativhe
tehnike prilagodene potrebama i kapa-
citetima dece iz razli¢itih grupa, u skladu
sa Strategijom obrazovanja 2030.

Pored izazova prelaska sa tradicional-
nog nacina rada u nastavi koji se bazirao
na realizaciji sadrZaja na savremeni pro-
ces ucenja koji se odigrava u skoli i kroz
igru, kao sastavni deo ucenja, nastavnici
su se usled pandemije Korona virusom,
suoCili i sa zahtevima ubrzane digitaliza-
cije u radu sa decom. Program je uspes-
no odgovorio zahtevima prilagodavanja
na novi digitalni oblik nastave ba$ iz raz-
loga Sto se u reformi obrazovanja proce-
na uspesnosti meri kroz ostvarene ishode
koji pokazuju Sta dete zna, moZe i ume
da uradi, kao i kroz sticanje klju¢nih kom-
petencija za ucenje tj. medupredmetnih
kompetencija npr. digitalna kompeten-
cija. Ovaj proces prelaska na nacin obra-
zovanja dece putem dostizanja ishoda i
medupredmetnih kompetencija kao sto
su: komunikacija, rad sa podacima i infor-
macijama, digitalna kompetencija, kom-
petencija za celozivotno ucenje i reSava-
nje problema, saradnja, odgovorno uces-
¢e u demokratskom drustvu, gradanska
kompetencija, kulturna svestiizrazavanje,
je doveo do ojacane mreze nastavnika u
Skolama iz projekta. U okviru svoje mreze
nastavnici su delili profesionalna iskustva,
razmenjivali primere dobre prakse, meto-
doloske pristupe i tehnike rada sa decom
U novim uslovima i sa novim zahtevima
Stategije obrazovanja 2030.

Ti primeri dobre prakse pokazuju
da su nastavnicima podjednako vazna
muzi¢ka dostignuca ucenika kao i nji-

hovo drustveno blagostanje, da redov-
no promisljaju o svom poducavanju, po
potrebi usvajaju nove strategije ucenja,
imaju holisti¢ki pristup ucenja uz podrs-
ku i pohvalu daka kao vid obrazovanja
kroz naglaSavanje njihovog pozitivhog
ponasanja, imaju visoka ocekivanja u
pogledu ponasanja i muzic¢kih dostignu-
¢a svojih uc¢enika, promovisu i razvijaju
dacko ucescée u ansamblima i vrsnjackoj
saradnji. Projekat je podjednako uklju-
¢ivao u obuke nastavnika i smernice za
njihov li¢ni razvoj kao Sto su ostvarivanje
licnog potencijala, implementacija obra-
zovnih aktivnosti bez stresa, ohrabrenje
tokom procesa promena, samo-izrazava-
nje i samo-ispunjenje.

Tomorrow Starts Today

Through this project, teachers parti-
cipated in free, relevant seminars, with
lecturers from EU higher education in-
stitutions specialized in working through
the inclusive El Sistemma methodology.
They have improved their knowledge
and skills that will help them to actively
implement the ongoing education re-
form that includes innovative techniques
tailored to the needs and capacities of
children from different groups, in line
with the Education Strategy 2030.

Apart from the challenge of transi-
ting from the traditional teaching which
focused on the realization of content to
the new model where the learning pro-
cess that takes place in school and thro-
ugh play, as an integral part of learning,
teachers also faced the demand of ac-
celerated digitalization in working with
children due to the Covid 19 pandemic.

The program has successfully respo-
nded to the demands of adapting to the
new digital form of teaching precisely
because performance assessment in the
education reform is measured through
achieved outcomes that show what the
child knows and can do, as well as through



the acquisition of key learning competen-
cies, e. g. the digital competence. This pro-
cess of transition to the way of educating
children through achieving outcomes and
key competencies such as; - communicati-
on, work with data and information, digital
competence, competence for lifelong le-
arning and problem solving, collaboration,
responsible participation in a democratic
society, civic competence, cultural aware-
ness, and expression, has led to a stren-
gthened network of schoolteachers from
the project. Within their network, teachers
shared professional experiences, exchan-
ged examples of good practice, metho-
dological approaches, and techniques of
working with children in new conditions
and with the new requirements of the
Education Strategy 2030.

These examples of good practice
are: that the musical achievements of
students and their social well-being are
equally important to teachers, that they
regularly reflect on their teaching, if ne-
cessary adopt new learning strategies,
have a holistic approach to learning with
support and praise of students by emp-
hasizing their positive behavior, have
high expectations regarding the beha-
vior and musical achievements of their
students, promote and develop student
participation in ensembles and peer
collaboration. The project equally inclu-
ded teacher training and guidelines for
their personal development such as re-
alizing personal potential, implementing
stress-free educational activities, enco-
uragement during the process of chan-
ge, self-expression and self-fulfillment
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Osnovi projektne metodologije

Projekat “Sutra pocinje danas” pro-
movisao je visegodisnji kontinualni pri-
stup, jer program Muzika nade pruza
Jpokretnu traku“ usluga, podrzavajudi
svoje ucenike od ranog detinjstva do
odraslog doba. Uprkos razlikama u resur-
sima i praksi, svi centri su radili ka jednom
zajednickom programu. Centri u saradnji
sa nacionalnim i medunarodnim timovi-
ma formirali su liste sekcijskog repertoa-
ra, orkestarskih nivoa i pedagoskih praksi
koje stvaraju posebnu pedagosku grupu
aktivnosti za u¢enje svakog deteta. lako
je svaki centar bio podstaknut da razvi-
je programe koji odgovaraju njegovoj
zajednici, zajednicke prakse i jedinstvena
vizija su omogucila Muzici nade da svo-
jim ucenicima pruzi kontinuirano muzic-
ko iskustvo.

Radeci po modelu uéenja: gradanin/
umetnik/nastavnik/u¢enik, nastavnici su
preuzeli mnoge poslove i viSestruke ulo-
ge u odnosu prema ucenicima. Ponasa-
juci se kao gradani, umetnici, nastavnici
i ucenici, ovi odrasli pedagozi podsticali
su svoje ucCenike da se holisti¢ki razvija-
ju: kao aktivni muzicari, korisni edukatori,
radoznali uc¢enici i odgovorni gradanski
saradnici. U Beogradu, Surdulici, Buja-
novcu nastavnici su bili u stanju da pru-
Ze individualnu paznju svakom uceniku.
Ako primete da je dete propustilo drugi
dan u 8koli/centru bez prethodnog oba-
vestenja, Cesto su odlazili u dom da se
raspitaju o odsustvu.

Proces ucenja razvija uho kao osnov-
no sredstvo pre vizuelnog. Po¢etno uce-
nje ukljucuje pevanje i sviranje na instru-
mentu, Cesto se fokusiraju¢i na jednu
notu unutar grupne pesme. Ovaj pristup
pomaze da se razvije osecaj za kvalitetan
zvuk. Savladavanje kompletne standard-
ne notacije Cesto traje mnogo godina
i organski je uklju¢eno u decje ucenje.
Projekat je upoznao studente i sa medu-
narodno poznatim klasi¢nim kompo-
zitorima, srpskim kompozitorima i srp-
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skom/albanskom/romskom  narodnom
muzikom. Citav muzi¢ki program po&eo
je jednostavnim aranzmanima velikih
komada sa velikim zvukom. Ova remek
dela su se Cesto ponovo uvodila kako
deca napreduju kroz sistem.

Ideja je bila da ucenici, u procesu uce-
Nnja, sviraju sto je vise moguce pred publi-
kom. Ovo inace, smanjuje pritisak formal-
nog nastupa i omogucava da izvodenje
postane prirodan deo njihovog muzi¢kog
zivota. UcCenici Cesto gledaju svoje vrsnja-
ke kako nastupaju, omogucavajuciim da
vide i budu inspirisani njihovim dostig-
nué¢ima. Tako stiCu samopouzdanje da
se izraze pred drugima u svakodnevnom
Zivotu. lako je pandemija Covid 19 u veli-
koj meri onemogucila javne nastupe,
kreativni pristup simulacije nastupa nije
nedostajao. Na primer, daci su u manjim
grupama nastupali pred svojim vrénjaci-
ma, ili pred manjim brojem publike saci-
njenim od nastavnog osoblja skole, kao
i tokom digitalnog rada snimajuci svoje
naucene delove kompozicija.

Project’s Core Methodology

Project “Tomorrow Starts Today”
promoted the multi-year continuum
approach, since the program Music of
Hope provides a “conveyor belt” of ser-
vices, supporting its students from ear-
ly childhood into adulthood. Despite
variation in resources and practices, all
centers worked toward a full program.
The centers with national and interna-
tional teams have formed lists of se-
quential repertoire, orchestral levels, and
pedagogical practices that create a line
for every child’s learning. Although each
center was encouraged to develop pro-
grams that suit its community, shared
practices and unified vision allow Music
of Hope to provide its students with a
continuous musical experience.

By working upon the CATS teacher
model: Citizen / Artist / Teacher / Scholar,
teachers took on many tasks and muilti-
ple roles in the relationship with the stu-
dents. By acting as citizens, artists, teach-
ers, and scholars, these adults encour-
aged their students to develop holistical-
ly: as active musicians, helpful educators,
inquisitive learners, and responsible civic
contributors. In Belgrade, Surdulica, Bu-
janovac, teachers were able to provide in-
dividual attention to each student. If they
noticed a child has missed a second day
at the school/center without prior notice,
they often went to the home to enquire
about the absence.

The learning process develops the
ear as the fundamental tool, before the
visual. Beginners' instruction includes
singing and playing with the student’s
instrument, often focusing on a single
note within a group song; this helps to
develop a sense of quality sound. Learn-
ing how to use full standard notation of-
ten takes many years and is incorporated
into their learning organically. The project
introduced students to both internation-
ally known classical composers, Serbian
composers, and Serbian/Albanian/Roma

folk music. The entire musical curricu-
lum started with simple arrangements
of big pieces with big sound. These mas-
terpieces were often reintroduced as the
children progressed through the system.

The idea was that students during
the learning process play in front of au-
diences as much as possible. This gener-
ally reduces the pressure of formal per-
formance and allows performing to be-
come a natural part of their musical life.
This gets translated into self-confidence
to stand up and express oneself in front
of others in daily life. Students frequently
watch their fellow students perform, al-
lowing them to both see and be inspired
by the accomplishments of their peers.
Although the Covid 19 pandemic largely
made public appearances impossible, a
creative approach to performance sim-
ulation was not lacking. For example,
students performed in small groups in
front of their peers, or in front of a small-
er audiences made up of school teaching
staff, as well as during digital work by re-
cording learned parts of compositions.
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Muzika nade u okviru projekta “Sutra
pocinje danas” je imala misiju da kroz
grupno muziciranje omoguci svakom
detetu iskustvo da bude prihvac¢eno u
svojoj zajednici. Da razvije njegove gra-
danske, a ne samo muzicke kompetenci-
je i tako doprinese njegovom razvoju kao
odgovornog i zadovoljnog pripadnika
drustva koji doprinosi zajednici. Muzika
nade je tezZila ukljucenju Sto veceg broja
mladih, te se umesto 190 dece programu
prikljucilo 249 dece (116 decaka, 133 devoj-
Cica, 60% drustveno marginalizovanih).
Ucenje ovog programa je osmisljeno tako
da se odigrava u bezbednom, zabavnom,
prijateljskom i ohrabruju¢em okruzenju
za sve polaznike da bi istrazili svoj poten-
cijal, razvili se kao aktivni muzicari, rado-
znali ucenici, korisni vrsnjacki edukatori,
otvoreni za eksperimente i da posledic¢-
no postanu odgovorni gradani. Ovakav
pristup, uz etos pozitivnosti, je podsticao
ucenike da istraze svoj potencijal, njihovu
vecu otvorenost ka Siroj zajednici, ka ¢es-
¢em volontiranju i participaciji u okviru
zajednice. U centru u kojem je primarni
fokus u radu bio da se stvori svakodnevni
osecaj sigurnosti, radosti i zabave, gradi
samopostovanje i osecaj vrednosti kod
svakog deteta, disciplina je bila opustena,
iako se ocekivalo od uc¢enika da je se pri-
drzavaju. Stoga prisustvo dece nije pred-
stavljao problem, jer su deca zelela da
budu u svojoj koli/ centru, zbog svojih
nastavnika i vrénjaka. lako se osecaj zaba-
ve nikada nije zaboravljao, naporan rad i
istinska dostignuca su bili postavljeni kao
cilj za uspeh programa.

Jedna od osnovnih karakteristika
metodologije rada u projektu je bila da
transformise Zivote mladih iz osetljivih
grupa, podsti¢uci njihovu socijalnu inte-
graciju. Tako su se kroz muziku ukljucili i
ucenici koji su ina¢e imali male ili nikakve
Sanse da se ostvare, razviju samopouzda-
nje, samopostovanje, osecaj pripadnosti
i vaznosti. Muzic¢ke aktivnosti su imale
kljuénu ulogu u postizanju inkluzivnosti
i osec¢anju blagostanja i prihvacenosti od
strane vrsnjaka, kao osnovu za uspesnu

socijalnu inkluziju i buduci napredak ka
drustvenoj koheziji. lako planirane kao
van-nastavne aktivnosti u okviru 6 centa-
ra, samo se u dva centra (Surdulica- Sur-
duli¢ki kulturni centar i Leskovac - OS
“Vozd Karadorde) nastava odigravala tri
puta nedeljno kao van-nastavna aktiv-
nost, dok se na zahtev samih Skola tri
puta nedeljno u Bujanovcu (OS “Branko
Radicevi¢" | muziCka Skola Bujanovac),
Kraljevu (OS “Dimitrije Tucovic”) i Beogra-
du (OS “Branko Pesi¢") nastava muzickih
aktivnosti sprovodila u okviru redovne
nastave predmeta muzi¢ko obrazovanje i
vaspitanje. Na taj nacin je program potvr-
dio svoju relevantnost i kvalitet, te da
dostize ishode zadate Strategijom obra-
zovanja 2030, jer su Casovi deci pomogli
da nauce kako da uce, komuniciraju i da
steknu interdisciplinarne i prenosive ves-
tine i kompetencije. Uces¢e porodice, a
narocito kod socijalno ugrozene dece, je
sustinska teZnja programa Muzika nade.

PRAXIS #Ey
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U Skoli OS “Branko Pesi¢” i u Surdulici
Cesti su slucajevi da su braca i sestre bili
U programu, te su nastavnici motivisa-
li roditelje da pohadaju nastavu sa naj-
mladim ucenicima i poducavali ¢lano-
ve porodica o raznim nacinima podrske
deci u procesu ucenja.

Majstorski kursevi su predstavljali
prakti¢ni deo ekspertskog seminara za
nastavnike, na kome su sa decom radili i
stru¢njaci iz El Sistema programa i sami
nastavnici, demonstriraju¢i  predavanja
se jedne strane i savladane nove tehnike
na seminarima, sa druge straneTokom
trajanja projekta MAP je razvio model
evaluacije koji meri u¢enicka obrazovna i
vaspitna postignuca tj. napredak u 7 kate-
gorija zarad razvoja 7 osobina: kreativnost,
odgovornost/pouzdanost, samostalnost,
inicijativa, timski duh, samoregulacija kao
osnov razvoja kritickog misljenja.
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The Music of Hope's mission in the
project Tomorrow Starts Today was to
enable each child to be accepted in their
community through group music-mak-
ing. To develop its civic, not just musical,
competencies and thus contribute to
child’'s development into a responsible
and satisfied member of society that
contributes to the community. The Mu-
sic of Hope sought to include as many
participants as possible, so instead of
190 children, 249 children (116 boys, 133
girls, 60% socially marginalized) joined
the program. The learning process in this
program is designed to take place in a
safe, fun, friendly and encouraging en-
vironment for all participants to explore
their potential, develop as active musi-
cians, curious students, useful peer edu-
cators, open to experimentation, conse-
guently becoming responsible citizens.
This approach, coupled with an ethos of
positivity, boosted students’ openness to
the wider coommunity, to more frequent
volunteering and participation within
the community. In the centre where the

primary focus of the work was to create a
continued sense of security, joy and fun,
build self-esteem and a sense of worth
in every child, discipline was relaxed, al-
though students were expected to ad-
here to it. Therefore, children’s attend-
ance was not an issue - children were
eager to be in their school/centre, with
their teachers and peers. Although the
feeling of fun was never neglected, hard
work and true achievements were set as
the goal for the success of the program.

One of the basic features of the pro-
ject's work methodology was to trans-
form the lives of young people from
vulnerable groups, encouraging their
social integration. Thus, through mu-
sic, students who otherwise had little or
no chance to thrive, develop self-confi-
dence, self-esteem, a sense of belonging
and importance also got included. Music
activities played the key role in achieving
inclusiveness, a sense of well-being and
acceptance by peers, as a basis for suc-
cessful social inclusion and future pro-
gress towards social cohesion. Although
initially planned as extracurricular activi-
ties within 6 centres, only in two centres
(Surdulica - Surdulica Cultural Center
and Leskovac - Elementary School “Vozd
Karadorde") classes were held three

times a week as extracurricular activi-
ties, while at the request of the schools
themselves in Bujanovac (ES “Branko
Radi¢evi¢" and Music School Bujanovac),
Kraljevo (ES “Dimitrije Tucovi¢") and Bel-
grade (ES “Branko Pesi¢”) teaching music
activities were conducted during regular
classes of music education three times
a week. This confirmed the program'’s
quality and relevance in achieving the
outcomes set by the Education Strategy
2030, because the classes helped chil-
dren learn how to learn, communicate
and acquire interdisciplinary and trans-
ferable skills and competencies. Family
participation, especially among socially
vulnerable children, is an essential aspi-
ration of the Music of Hope program. In
the elementary school “Branko Pesic¢”
and in Surdulica, siblings frequently at-
tended the program together. Teachers
motivated parents to attend classes with
their youngest child and taught family
members about ways to support their
children in the learning process.

The masterclasses were a practical
part of the expert seminars for teach-
ers, where experts from the El Sistema
program and the teachers themselves
worked with the children, demonstrating
lectures on the one hand and mastering
new techniques learned during semi-
nars, on the other hand. During the pro-
ject MAP developed an evaluation model
measuring students' achievementsin ar-
eas of education and upbringing, i.e. stu-
dent’s progress in 7 categories for the de-
velopment of 7 characteristics: creativity,
responsibility/ reliability, independence,
initiative, team spirit, self-regulation as
the basis for the development of critical
thinking.



Na osnovu ovih iskustava, Music Art
Project daje sledece preporuke koje se
odnose na efektivnu primenu ve¢ usvo-
jenih strateskih dokumenata:

Uspostaviti  visi stepen saradnje
izmedu skola, skolskin uprava, Zavoda
za unapredivanje obrazovanja i vaspita-
nja (ZUOV) u cilju efikasnijeg sprovode-
nja inovativnih metodologija koje dopri-
nose socijalnom aktiviranju dece i raz-
vijanju njihovih klju¢nih kompetencija
za ucenje, kao sto su: komunikacija, rad
sa podacima i informacijama, digitalna
kompetencija, kompetencija za celo-
zivotno ucenje i reSavanje problema,
saradnja, odgovorno uc¢esé¢e u demo-
kratskom drustvu, gradanska kompe-
tencija, kulturna svest i izrazavanje.

e |Intezivirati saradnju sa roditeljima
sve dece u cilju ostvarivanja socijalne
kohezije, smanjenju diskriminacije i
vrénjackog nasilja, povecanju toleran-
cije prema raznolikosti.

e |Intezivirati saradnju sa roditeljima
dece iz marginalizovanih grupa koja
su pod visokim rizikom od ranog
napustanja skolovanja kako bi bolje
razumeli vaznost obrazovanja i stica-
nja kljuénih kompetencija.

o Pratiti efekte specijalno oformljenih
umetnickih programa kroz saradnju
sa nastavnicima iz mati¢nih osnov-
nih i srednjih skola, kako bi se ucinci
takvih programa i njihovo prelivanje
na oblasti van umetni¢ckog domena
adekvatno zabelezili.

e Kontinuirano i sistemski obogacivati
obuku nastavnika sadrzajima veza-
nim za povecanje socijalne inkluzije
koji se odnose na sve oblasti obrazo-
vanja i koji su u skladu sa strateskim
prioritetima na nacionalnom nivou.

Based on this experience, Music Art
Project gives the following recommen-
dations for effective implementation of
adopted strategic documents:

Establish a higher level of collabora-
tion between schools, school administra-
tions, the Institute for the Improvement
of Education and Upbringing (lIE) in order
to more effectively implement innovative
methodologies that contribute to social
activation of children and develop their
key competencies for learning, such as:
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communication, work with data and infor-
mation, digital competence, competence
for lifelong learning and problem solving,
collaboration, responsible participation in
a democratic society, civic competence,
cultural awareness and expression.

¢ Intensify collaboration with parents of
all children in order to achieve social
cohesion, reduce discrimination and
peer violence, increase tolerance for
diversity.

e Intensify collaboration with parents
of children from marginalized groups
who are at high risk of early school leav-
ing (drop-out), so they better under-
stand the importance of education and
the acquisition of key competencies.

e Monitor the effects of specially tai-
lored art programs through coopera-
tion with elementary and secondary
school teachers in order to adequate-
ly record the effects of such programs
and their spillover in areas outside the
artistic domain.

e Continuously and systematically en-
rich teacher training with content re-
lated to increasing social inclusion in
all areas of education and in line with
strategic priorities at the national level.




KREATIVAN ucenik:

1. Samostalno eksperimentiSe sa sadr-
Zajem koji je naucio/la na &asu.

2. Ume da kreira novu ritmic¢ku vezbu
koristeci sadrzaj koji je naucio na €asu

3. Eksperimentise i koristi se svojim
instrumentom / glasom / telom i sva-
kodnevnim predmetima i pomocu
njih stvara muziku.

4, Kreira ili improvizuje nove pesme ko-
riste¢i sadrzaj koji je naucio na Casu.

5. Povezuje pri¢u ifili ume da definise
emociju kompozicije koju slusa.

6. Redovno snima i/ili zapisuje nove pes-
me/melodije koje je sam osmislio/la.

7. Ume da modifikuje ve¢ postojecu
muziku po svom ukusu.

Uloga nastavnika: Stalno podstiCe istra-
Zivacki proces kod ucenika. Postavlja pot-
pitanja i vrednuje razli¢ita tumacenja,
podsti¢e imaginaciju i li¢ni izraz daka
kroz igru asocijacija i druge umetnicke
forme, zajedno sa decom kreira i osmis-
ljava rad.

ODGOVORAN - POUZDAN ucenik:

1. Redovno pohada ¢asove muzike.

2. Dolazi na vreme na sve Casove, probe,
sastanke, koncerte.

3. Svoje Skolske zadatke radi pazljivo i u
skladu sa datim uputstvima.

4. Sa paznjom se ophodi prema muzi¢-
kim instrumentima i drugim stvari-
ma u ucionici.

5. PaZljivo prati Cas i sa posStovanjem se
ophodi prema nastavniku i vrénjacima.

Uloga nastavnika: Prati motivisanost
dece za casove, stalno prilagodjava i
inovira nastavne aktivnosti. Identifiku-
je prepreke (u skoli i van nje - u poro-
dici najcesce) ako je dete neredovno ili
nepazljivo i zajedno sa nastavnickim ti-
mom nalazi nacin da se razresi ili ubla-
Zi uzrok problema. Ovo je ¢esto kamen
spoticanja kod marginalizovane dece,
gde nastavnik ima ulogu i socijalnog
radnika, te uspostavlja poverenicki od-
nos sa roditeljima ili vaznim figurama u
zivotu ucenika, kao podrsku za pohada-
nje nastave. Ophodi se sa paznjom, raz-
umevanjem i saosecanjm prema detetu
i pruza ruku podrske da zajednicki rese
probleme, ali i postave ciljeve i demo-
kratska pravila ponasanja za sve u uci-
onici. Uspostavljajuc¢i ovako pozitivan

emocionalan odnos, u¢enici su Mmotivi-
sanida se potrude, te se konstantno vra-
¢aju se na mesto (ucionicu) gde su bili
postovani i vredni truda i paznje.

ORGANIZOVAN ucenik:

1. Planira vreme za vezbanje instru-
menta/pevanje i obavljanje drugih
muzickih i Skolskih aktivnosti.

2. Uspeva da obavi na vreme zadatke
koje je sam za sebe isplanirao/la. (efi-
kasno planiranje)

3. Koristi razlicita pomagala da sebi
olaksa uc¢enje i organizaciju vremena
(aplikacije, beleSke, podsetnike, ras-
pored Casova, kalendar, itd.)

4. DrZisvoj instrument, note, materijale i
okruzenje za ucenje urednim.

5. Razvrstava Skolske zadatke prema
vaznosti i zadatim rokovima.

Uloga nastavnika: Demonstrira do-
bru organizovanost okruzenja i vreme-
na tokom casa, pa se deca od pocetka
navikavaju kako da odrzavaju ucionicu i
instrumentarium; upoznaje decu sa ala-
tima za planiranje rada (raspored caso-
va, koris¢enje Stoperice za aktivnosti
itd.), demonstrirajuci efikasno koris¢enje
alata za organizaciju, prostora, vreme-
na i materijala; putem igre stimulise kod
dece osecaj da je organizovano korisna i
pozeljna osobina; na pocetku Casa izlaze
plan aktivnosti i obrazlaze ga, a potom
zajedno sa decom evaluira da li je plan
adekvatno ispunjen i Sta su njihovi pred-
lozi da naredni ¢as bude jos efikasniji.

SAMOSTALAN ucenik:

1. Svoje Skolske obaveze i zadatke radi
samostalno, bez podsecanja od stra-
ne drugih.

2. Redovno obnavlja gradivo sa ¢asova
(najmanje jednom nedeljno).

3. Kada propusti €as trazi od nastavnika
i drugara materijale i informacije kako
bi nadoknadio/la propusteno.

4. Samostalno planira svoju radnu ruti-
nu (i materijale) koristedi se uputstvi-
ma nastavnika.

Uloga nastavnika: Ova stepenica se

organski nadovezuje na prethodnu. Kada

dete pokaze veliku zainteresovanost



da napreduje u sviranju instrumenta ili
savladavanju kompozicije koju voli i sma-
tra izazovom, nastavnik daje domace
zadatke koji “sadrze i poneku nepozna-
tu” kako bi u¢enik po¢eo samostalno da
razmislja i organizuje proces ucenja, pre-
tvarajucdi ga u istrazivacki proces. Nastav-
nik postepeno povisava prag o¢ekivanja
i rezultata detetovog samostalnog rada,
konstantno pruzajuci podrsku i dodatne
informacije, ali i precizne smernice kako
da se ve¢ naucene vrednosti i ponasa-
nja ustale, a potom i usvoje kao navika.
Proces od odgovornog do samostalnog
uCenika usko je povezan sa procesom
pomeranja fokusa kontrole od spoljasnje
ka unutrasnjoj motivaciji putem interna-
lizovanja vrednosti i u¢enickih ciljeva koje
dete postavlja uz pomoc¢ nastavnika.

INICIJATIVU pokazuje ucenik koji:

1. Dobrovoljno se javlja na ¢asu.
2. Postavlja pitanja kada nesto ne razume.

3. Kada se radi neSto novo na Casu zeli
da se oproba u tome.

4. Kada radinesto prvi put ne plasise da
¢e pogresiti.

5. Prvijva prilazi drugoj deci i zapocinje
pricu (komunikacija).

Uloga nastavnika: Neka deca su prirod-
no stidljiva, ali su zato sva deca prirod-
no radoznala. Da bi se dete oslobodilo i
otvorilo, potrebno je da stekne odredenu
dozu samopouzdanja, ali i oseti podrsku
okoline da istupi i da nece biti ismejano
ni ako pogresi. Vazno je da svako dete
ima na ¢asu mogucénost da nesto iskaze
i da svaki tracak decje inicijative podrzi-
mo i ohrabrimo, posebno kod dece koja
su stidljivija ili introvertna. Stidljiva deca
Cesto nece biti medu prvima, ili uopste
onima koji se dobrovoljno javljaju, ali kroz
igru u kojoj im se daje vodeca uloga ili
neformalni razgovor mozemo ih ukljuci-
ti U proces razmene misljenja. Vazno je
da svi imaju jednake mogucnosti da se
iskazu ili probaju nesto novo, jer ¢esto od
dece koja su prodornija oni manje pro-
dorni, kao sto je sluc¢aj kod marginalizo-
vane dece, ne uspevaju da dodu do izra-
Zaja. Uklju€enost i vera u sebe su prete-
¢e osobine “inicijativa”. lako je kod nekih
uCenika inicijativu tesko stimulisati, na
nama je da im obezbedimo sve uslove za
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to, jednake Sanse da se izraze, napreduju
i steknu veci nivo samopouzdanja.

TIMSKI DUH poseduje ucenik koji:

1. Kada radi u timu oseca se prihvac¢eno
od strane drugih u¢enika u grupi.

2. Spreman/na je da paZljivo saslu3a i
uvazi misljenje razli¢ito od svog.

3. Spreman/na je da podrzi misljenja i
ponasanja ¢lanova grupe koja smatra
ispravnim.

4, Kada pogresi u odnosu sa drugima,
nema problem da prizna gresku.

5. Trudi se da pomogne drugarima iz
grupe kada imaju neki problem ili
poteskoce u ucenju.

6. Ume da prepozna osecanja i potrebe
drugih i da uskladi svoje ponasanje
prema njima (empati¢na regulacija
ponasanja, odmerenost).

7. Obavlja svoj deo posla kako bi grupa
postigla zajednicki cilj.

Uloga nastavnika: Ovde je u fokusu
ferplej kao lajtmotiv svakog Casa, gde
nastavnici kroje i posebne aktivnosti da
stimulisu Zeljeno ponasanje kod uceni-
ka. UCenici Cesto rade aktivnosti u grupi
ili paru gde je neophodno da se slusaju
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i saraduju, i gde se ne nadmecu (na pr.
zajednicko sviranje, preuzimanje melo-
dije, zapocinjanje price ili melodijske lini-
je i dodavanje drugacijeg melodijskog
odgovora (muzi¢ki dijalog). Demokratski
se glasa pri odabiru nove kompozicije za
sviranje i demokratski se svi smenjuju/
oprobavaju u razli¢itim timskim uloga-
ma. Posebnu paznju daje konstruktivnoj
komunikaciji, punoj postovanja u ucioni-
ci i van nje. Cesto koristimo reéi i izraze
kao Sto su: izvini, molim te, razumem te,
samo napred, pokusaj - nije tako tesko,
i meni je to bilo teSko pre nego Sto sam
uspeo, ne odustaj, mozes ti to, da li trebas
pomog, itd.

Osecaj za SAMOREGULACIJU ima
ucenik koji:

1. Postavlja licne ciljeve ucenja i prati svoj
napredak kako bih postigao/la taj cil;.

2. Ume da prepozna Sta mu je potreb-
no i koji nacini rada ¢e ga dovesti do
Zeljenog cilja.

3. Kada vidi da nacin na koji reSava
zadatak nije dobar trudi se da prona-
de drugi nacin resavanja koji vodi ka
cilju.

4. Pozitivno prihvata povratne informa-
cije svojih nastavnika.



5. Poboljsava se prateci konstruktivhe
komentare dobijene od nastavnika.

6. Kada je uznemiren/a ume sam/a da
se smiri i ohrabri.

Uloga nastavnika: Ova osobina se javlja
na izuzetno visokom razvojnom stupnju
i predstavlja simbiozu svih do sada nave-
denih. Za razvoj samoregulacije potreb-
no je dugogodisnje mentorstvo i kvali-
tetno partnerstvo sa u¢enikom, a ¢esto i
roditeljem. Ova osobina je prakti¢no ideal
mladog buduceg lidera. Segment na koji
nastavnik moze direktno uticati je razvoj
emocionalne pismenosti i inteligenci-
je, tako Sto kroz svoju podrsku, pomog, a
pre svega ljudsku bliskost sa ucenikom
on postaje oslonac koji pomaze uceniku
da na putu ka uspehu pozitivho tuma-
¢i i uspone i padove, prihvata ih i iz njih
uci. Ovde je nastavnicka struc¢na podrska
moguca ukoliko je poduprta sa jakom
psiholoskom podlogom i sustinskim raz-
umevanjem psiholoskih procesa, licnim
tumacenjima i emocionalnim kapacite-
tima ucenika.

CREATIVE student:

1. Experiments independently with the
content s/he learned in class.

2. Knows how to create a new rhythmic
exercise using the content s/he lear-
ned in class

3. Experiments and uses own instru-
ment Aoice /body and everyday obje-
cts and to create music.

4. Creates or improvises new melodies
using the content s/he learned in cla-
ss.

5. Links the elements and / or is able to
define the emotion of the compositi-
on s/he is listening to.

6. Regularly records and / or writes
down new songs/ melodies that s/he
has designed himself.

7. Can modify existing music to own li-
king.

Teacher’s role: Continually encourages
the exploring process in students by
asking questions and values different in-
terpretations, encourages the imaginati-
on and personal expression of students
through the game of associations and
other art forms, creates and designs lear-
ning units together with children.

RESPONSIBLE - RELIABLE student:

1. Regularly attends music classes.

2. Arrives on time for all classes, rehear-
sals, meetings, concerts.

3. Works on school assignments with
attention and according to instructi-
ons.

4. Handles musical instruments and
other objects in the classroom with
care.

5. Follows the class attentively and tre-
ats the teacher and his peers with
respect.

Teacher’s role: Monitors children’s mo-
tivation for classes, continuously adapts
and innovates teaching activities. Iden-
tifies obstacles (at and outside school
- most often in the family) if the child is
irregular or distracted in class, and toget-
her with the teaching team finds a way to
solve or alleviate the root of the problem.
This is often a stumbling block for margi-
nalized children, where the teacher also
acts as the social worker, establishing a
trusting relationship with parents or im-




portant figures in the student’s life, as su-
pport for attending classes. He treats the
child with attention, understanding and
compassion and gives a helping hand
to solve problems together, but also sets
goals and democratic rules of conduct
for everyone in the classroom. By establi-
shing such a positive emotional relation-
ship, students are motivated to make an
effort, and constantly return to the place
(classroom) where they were respected
and worthy of effort and attention.

ORGANIZED student:

1. Planstime for practicing instruments
/ singing and performing other musi-
cal and school activities.

2. Manages to complete on time the ta-
sks s/he has planned for himself. (effi-
cient planning)

3. Uses various tools to make learning
and time management easier (appli-
cations, notes, reminders, class sche-
dule, calendar, etc))

4, Keeps the instrument, notes, mate-
rials and learning environment tidy.

5. Prioritizes school assignments and
sets deadlines.

Teacher’s role: Demonstrates good or-
ganization of the environment and time
during the class, so the children get used
from the beginning how to maintain the
classroom and instrumentarium; intro-
duces children to tools for work planning
(schedule of classes, use of stopwatch for
activities, etc.), demonstrating the effe-
ctive use of tools for organization, space,
time and materials; stimulates in chil-
dren, through play, the feeling that being
organized is a useful and desirable trait;
presents and explains the plan of activi-
ties at the beginning of the class, and la-
ter evaluates, together with the children,
if the plan was adequately met and seeks
their suggestions to improve efficiency
of the next class.

INDEPENDENT student:

1. Fulfills school obligations and tasks
independently, without being remin-
ded.

2. Regularly repeats the content lear-
ned at class (at least once a week).

3. In case of absence, asks the teacher
and classmates for materials and in-
formation in order to make up for
what s/he missed.

4. Independently plans own work routi-
ne (and materials), applying the teac-
her's instructions.

Teacher’s role: This step comes as an
organic follow up of the previous one.
When the child shows great interest to
advance in playing an instrument or ma-
stering a composition s/he likes and con-
siders challenging, the teacher gives ho-
mework that contains a new/unknown
element, so that the student can start
thinking and organizing the learning
process, turning it into an explorative
process. The teacher gradually raises the
threshold of expectations and results of
the child’s independent work, continuo-

usly providing support and additional
information, as well as precise guidelines
on how to retain the already learned va-
lues and behaviors, and then adopt them
as a habit. The process from responsible
to independent student is closely rela-
ted to the process of shifting the focus
of control from external to internal moti-
vation, by internalizing the values and le-
arning goals that the child sets with the
help of the teacher.
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Student with INITIATIVE:

1. Volunteers in class.

2. Asks questions when s/he doesn't
understand.

3. Wants to try new things done du-
ring class.

4. Is not afraid of making mistakes
when doing something for the first
time.

5. Isthefirst one to approach other chil-
dren and to initiate communication.

Teacher’s role: Some children are natu-
rally shy, but all children are naturally cu-
rious. For a child to be relaxed and open
it's necessary to gain a dose of self-confi-
dence, but also to feel the support of the
environment to step forward and know
that s/he will not be ridiculed, even if s/
he makes a mistake. It is important that

every child has the opportunity to expre-
ss oneself in class and that we support
and encourage every trace of children’s
initiative, especially with children who
are more shy or introverted. Shy chil-
dren will often not be among the first,
or among those who volunteer at all, but
we can include them in the process of ex-
changing opinions through an informal
conversation or a game in which they
are given a leading role. It is important
that everyone has equal opportunities



to express themselves or try something
new, because often less pervasive chi-
Idren, as is the case with marginalized
ones, fail to express themselves. Involve-
ment and self-confidence are the foreru-
nners of “initiative”. Although it is difficult
to stimulate the initiative of some stu-
dents, it is up to us to provide them with
all the conditions for that, equal chances
to express themselves, progress and gain
a higher level of self-confidence.

Student with TEAM SPIRIT:

1. Feels accepted by other students in
the group, when working in a team.

2. Is ready to listen carefully and respe-
ct opinions different from his own.

3. Is ready to support the opinions and
behaviors of the group members s/
he considers correct.

4, Has no problem admitting a mista-
ke, when s/he makes a mistake in
relation to others.

5. Tries to help group mates when they
have a problem or learning difficul-
ties.

6. Is able to recognize the feelings and
needs of others and to adjust own
behavior towards them (empathic
regulation of behavior, moderation).

7.Completes his/ her part of task to help
the group achieve a commmon goal.
Teacher’s role: The focus here is fair play
as the leitmotif of each lesson, where te-
achers also tailor special activities to sti-

mulate the desired behavior in students.
Students often do activities in a group or
pair which requires listening and collabo-
ration, and where they do not compete
(e.g. playing together, downloading a
melody, initiating a story or melody line
and adding different melodic responses
(musical dialogue). They democratica-
lly choose a new composition to play,
everyone takes turn in different team
roles. Special attention is paid to con-
structive, respectful commmunication in
the classroom and beyond, often using
words and expressions such as: sorry, ple-
ase, | understand you, just for it, give it a
try - it's not that hard, it was hard for me
too before | succeeded, don't give up, you
can doit, do you need help, etc.

Student with SELF-REGULATION:

1. Sets personal learning goals and
monitors own progress in order to
achieve the goal.

2. Is able to recognize own needs and
identify ways leading to the desired
goal.

3. Realizing that the way s/he solves the
task is not appropriate, s/he tries to
find another way leading to the goal.

4. Positively accepts the teachers
feedback.

5. Improves by following the constru-
ctive comments received from the
teacher.

6. Cancalm down when upset and en-
courage her/himself.

Teacher’s role: This characteristic emer-
ges at an extremely high level of develop-
ment and is a symbiosis of all mentioned
so far. The development of self-regulati-
on requires long-term mentoring and
quality partnership with the student, and
often the parent. This trait is practically
the ideal of a young future leader. The
segment that the teacher can directly in-
fluence is the development of emotional
literacy and intelligence, so that through
his support, help and, above all, human
closeness with the student, teacher be-
comes a pillar that helps the student to
positively interpret and accept ups and
downs on the path to success and learn
from them. Here, teacher’s professional
support is possible when backed up with
a strong psychological knowledge and
an essential understanding of psycholo-
gical processes, personal interpretations
and emotional capacities of students.
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Inkluzivna zajednica
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Inkluzivna
zajednica

Vazan <cinilac razvoja ucenickog
kapaciteta za celozivotno ucenje je
ucescée clanova porodice-brace, sesta-
ra i roditelja u njegovim aktivnostima,
kako kroz podrsku redovnog rada tako i
kroz prisustvo na javnim nastupima.

Javni nastupi su imali viseslojnu svr-
hu, jer su metod prevazilazenja stida,
straha od eksponiranja i izrazavanja u
javnosti, podizanja samopouzdanja,
odrZavanja visokog nivoa motivacije
za dalje ucenje i timski rad. Sve ove je
posebno koristilo marginalizovanoj deci
u visokom riziku osipanja van obrazov-
nog sistema. U ovom programu koncer-
ti postaju mesta susreta razli¢itih zajed-
nica gde se ucesnici i publika povezuju,
dele i zajedno proslavljaju svoja dostig-
nuc¢a. Roditelji i Sira javnost postaju
ponosni na potencijal dece, svesni pred-
nosti kulturne raznolikosti i motivisani
da ih dalje podrzavaju. Takode, sluzeci
kao multiplikatorski dogadaji, koncerti
uvecavaju postignuto i nauceno, prika-
zuju vrednosti i rezultate dece i nastav-
nika, i potvrduju uverenje da svako ljud-
sko bi¢e ima pravo na Zivot sa dostojan-
stvom i doprinosom, ispunjen lepotom.

Roditelji su pratili u¢enicki razvoj i
redovnost na ¢asu i postali Zeljna i entu-
zZijasti¢na publika na mnogim koncerti-
ma. Posebno interesovanje su pokazali
roditelji koji su sa svojom decom formi-
rali muzicke ansamble u selima iz oko-
line Surdulice - Zaguzanje i Binovce,
dok su roditelji iz Zemuna, Bujanovca,
Leskovca i Kraljeva bili verna publika
na koncertu na Kolarcu 25. Jula. Ovo
je jedan od nacina na koji je program
aktivno radio na ukljucivanju zajednice
U procese razvoja svoje dece, gradedi
kontinuiranu razmenu vrednosti izme-
du “unutradnjeg” tj. centra/Skole u ko-
jem se deSava ucenje i “spoljasnjeg” tj.
zajednice koja podrzava i taj proces pri-
hvata kao relevantan.

inclusive
community

An important factor in the develop-
ment of student capacity for lifelong
learning is the participation of family
members, siblings and parents in his/
hers activities, both through support for
regular work and through attendance
at public appearances.

Public appearances served multiple
purposes, as a method of overcoming
shame, fear of exposure and expression
in public, raising self-confidence, main-
taining a high level of motivation for fur-
ther learning and teamwork. All this was
of particular benefit to marginalized
children at high risk of dropping out of
the education system. In this program,
concerts become meeting places of di-
verse communities where participants
and audiences connect, share and cel-
ebrate their achievements together.
Parents and the general public become
proud of their children’s potential, aware
of the benefits of cultural diversity
and motivated to continue to support
them. Also, serving as multiplier events,
the concerts increase what has been
achieved and learned, showcase the val-
ues and results of children and teachers,
confirming the belief that every human
being has the right to a dignified and
contributing life, filled with beauty.

Parents followed the students' de-
velopment and regularity in class and
became eager and enthusiastic audi-
ence at many concerts. Parents who
formed musical ensembles with their
children in the villages around Surdu-
lica - Zaguzanje and Binovce, showed
particular interest, while parents from
Zemun, Bujanovac, Leskovac and Kral-
jevo were a loyal audience at the con-
certin Kolarac hall on 25 July. Thisis one
of the ways how the program actively
worked towards involving the commmu-
nity in the development processes of
its children, building a continuous ex-
change of values between the “inter-
nal”, i.e. centre/ school where learning
takes place and the “external” i.e. com-
munity that supports and accepts this
process as relevant.
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Odgovornost prema zajednici

Od samog pocetka projekta, od
momenta formiranja ansambala uce-
nici su razvijali ose¢aj odgovornosti da
poduce vrsnjake naucenim muzi¢kim
vestinama, i to ne samo u svojoj skoli/
centru, vec i drugim skolama, kao sto
je bio slucaj tokom letnjeg kampa. Ova
svest o vazanosti da svi budu aktivno
uklju€eni u lepotu muziciranja i njihova
spremnost da poduce druge potic¢e od
nacina ucenja tokom Casova koji su raz-
vijali u¢eni¢ku samostalnost i podrzavali
spemnost da svoje znanje i iskustvo pre-
nesu drugoj deci koja bi se kasnije pri-
kljucCila programui ili iz privatnih razloga
izostajala sa nastave.

Kultura liderstva

Jedan od najjacih utisaka ponetih iz
iskustva rada u skolama/centru kao i na
muzickom kampu je kultura liderstva.
Tokom celog trajanja kampa, admini-
stratori, eksperti, nastavnici, ucenici i
porodice imali su veru i posveéenost
misiji, dok je u svakoj odluci dat priori-
tet ucenicima, Sto je pojacalo njihovu
samosvest, odgovornost prema drugi-
ma i vestine da motiviSu grupu da bi se
postigao dobar rezutat.

Responsibility towards
the community

From the very beginning of the pro-
ject, from the moment the ensembles
were formed, students developed a
sense of responsibility to teach peers the
musical skills they learned, and not only
in their school/ centre, but also in oth-
er schools, as was the case during the
summer camp. This awareness of the
importance of everyone being actively
involved in the beauty of making mu-
sic and their willingness to teach other
students stems from their own way of
learning during classes that developed
student independence and support the
willingness to pass on their knowledge
and experience to other children who
joined the project later or missed some
classes due to individual reasons.

Leadership culture

One of the strongest impressions
from the experience of working in
schools/ centres as well as at the mu-
sic camp is the culture of leadership.
Throughout the camp, administrators,
experts, teachers, students, and families
had faith and dedication in the mission,
while prioritizing the students in every
decision, boosting their self-awareness,
accountability to others and skills to mo-
tivate group members to do great work.
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Poseban pozitivni efekat je proizveo
8-dnevni muzicki kamp za 160 dece iz
6 centara. Kamp je, kao i sam program,
uklju€io maksimum dece koliko je bilo
moguce, mladeg uzrasta, bez obzi-
ra na njihovo poreklo ili sposobnosti.
Atmosfera koju su stvorili svi profesori,
osoblje, studenti i volonteri, je intenzi-
virala posvecenost, doslednost i empa-
tiju mladih prema drugima. Po sve-
docCenjima ucenika, kamp je probudio
osecaj zajednistva, pripadnosti i deljenja
svojstven svima nama, posebno mladi-
ma, kreirao i olakSao procese ucenicke
kohezije. Stoga je ostvario idealnu rav-
notezu izmedu inkluzivnosti i izvrsno-
sti, na kojoj program insistira. Tu rav-
notezu je kamp odrzao u produktivnoj
i dinamicnoj atmosferii koja je uvecala
obe teznje - uspeh cele grupe i najveca
dostignuca za neke ¢lanove grupe (soli-
ste), te je pokazao da je zdrava medu-
sobna povezanost moguca. Ucenje se
odigravalo kroz iskustvo i vezbanje u
okviru manjih i vecih grupa - ansambala
(hor/perkusije/duvacka/gudacka sekci-
ja), uz Ceste vrénjacke nastupe, individu-
alne vrsnjacke i profesorsko-mentorske
diskusije. Orkestar je funkcionisao kao
uspesni model drustva u kome ne via-
da atmosfera takmicenja izmedu poje-
dinaca, ve¢ zajednicka teZnja i ulaganje
u najbolji rezultat.Tako da se primarna
muzicka identifikacija ucenika sa “vio-
liniste” izmestila na “Clana ansambla”,
svesnog vaznosti svoje uloge u posta-
vljanju, a potom i dostizanju zajednic-
kog cilja. Zajednicko provodenje vise od
8 satidnevno u diskusijama, druzenjima
i aktivnostima povezivanja dece iz kul-
turnih sredina koje se do tad nisu ¢esto
susretale, muzickim probama visokog
intenziteta koje su zahtevale posvece-
nost, licnu odgovornost i jaku radnu eti-
ku je dovelo do teznje svakog pojedin-
ca da stvori najve¢u mogucu lepotu, uz
neizgovoreni medusobni dogovor da to
zajedno postignu.

Bilo je inspirativno svedoditi ucenic-
kom pristupu izazovima sa takvom bez-
granicnom energijom i nesputanom
radoscu, uzivajuci u procesu kao i pro-
izvodu svojih napora. Izlaze¢i van zone
udobnosti i dajuci sebi prostor da prosi-
re svoje granice, bili su u stanju da kon-
stantno inoviraju i transformisu sebe i
svoje muziciranje. Eksperti i nastavni-
ci koji su prosdli dvogodisSnje obuke su
podsticali novu paradigmu da se ne tezi
savrsenstvu, ve¢ da jednostavno daju
sve od sebe. Pedagoski, srpski nastav-
nici su se odrekli tradicionalne rigidno-
sti svojih nastavnih planova i programa
i sekcijskog rada samo na veStinama

ucenika, dajuc¢i u¢enicima slobodu da
sviraju izazovan repertoar iako joS nisu
savladali svu preduslovnu tehniku,
podsti¢uci ih da slobodnije nastupaju
i podjednako se fokusiraju na emociju
muzike koliko i na neophodne tehnicke
preduslove.

A special positive effect was pro-
duced by the 8-day music camp for 160
children from 6 centres. The camp, as
the program itself, included as many
young children as possible, regardless
of their background or ability. The at-
mosphere created by all professors,
staff, students and volunteers intensi-
fied the commitment, consistency and
empathy of young people towards each
other. According to the students, the
camp awakened a sense of together-
ness, belonging and sharing inherent to
all of us and especially to youth, created
and facilitated the processes of student
cohesion through making music. The
camp has therefore achieved the ideal
balance between inclusiveness and ex-
cellence, as the overarching goal of the
program. The camp maintained this
balance in a productive and dynamic
atmosphere that increased both aspira-
tions - the success of the whole group
and the greatest achievements for
some members of the group (soloists),
and showed that healthy interlinking is
possible. Learning took place through
experience and rehearsals within small-
er and larger groups - ensembles (choir/

wind/ string/ percussion sections), with
frequent peer performances, individual
peer and professor-mentor discussions.
The orchestra functioned as a model
of a prosperous society, where the at-
mosphere of competition between in-
dividuals was replaced by a common
aspiration and investment to achieve
the best result. Spending more than 8
hours every day in discussions, social-
izing and bonding activities of children
from cultural backgrounds that had not
met often before, high-intensity music
rehearsals requiring dedication, person-
al responsibility and a strong work ethic
led to the aspiration of every individual
to create the greatest possible beauty,
with an unspoken mutual agreement
to achieve it together.

It was inspiring to witness the stu-
dents' approach to the challenges with
such boundless energy and unbridled
joy, enjoying the process as well as the
product of their efforts. Going beyond
their comfort zone and giving them-
selves space to expand their boundaries,
they were able to constantly innovate
and transform themselves and their
music making. Experts and teachers
who have undergone two years of train-
ing have encouraged a new paradigm
not to strive for perfection, but to sim-
ply do their best. In pedagogic terms,
Serbian teachers have abandoned the
traditional rigidities of the curricula and
sectional work only on students’ skills,
giving students the freedom to play
a challenging repertoire even though
they have not yet mastered all the pre-
requisites, encouraging them to per-
form more freely and focus equally on
music emotion and the necessary tech-
nical prerequisites.
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Zavrsni veliki koncert u Beogradu je
predstavio sva dostignuca ucenika uklju-
¢enih u muzicki kamp. Repertoar i muzic¢-
kiaranzmani su oslikavali raznolikosti kul-
tura odakle su ucenici poticali i ne samo
prezentovali razliCite muziCke zanrove,
vec i svoj kulturni kontekst. Ziveci tokom
osam dana kampa i 20 meseci programa
u izuzetnoj kulturnoj raznolikosti ucenici
su zajedno ucili i izvodili muziku iz nasle-
da jedni drugih, naucili da iskuse i izra-
ze muziku i umetnost, da prime njihove
dobrobiti i naprave vazne zivotne odluke
kao rezultat ovog ucenja. PrevazilaZzenje
siromastva i nepovoljnih zivotnih okolno-
sti se najbolje dostize kroz jacanje duha
i stvaralastva. Efektivno obrazovanje je
zasnovano na ljubavi, odobravanju, rado-
sti i uspesnim iskustvima u okviru funk-
cionalne i podrzavajuce zajednice, koja
razume da svako dete ima bezgranic¢an
potencijal i mogucnost da tezi ka izvrsno-
sti. Stoga su javni nastupi potvrde uvere-
nja “Verovati mladima” koje je bilo vodilja
svih aspekata rada programa.

The big closing concert in Belgrade
presented all the achievements of the
students participating in the camp. The
repertoire and musical arrangements
reflected the diversity of cultures that
the students came from and not only
presented different musical genres, but
also their cultural context. Living the
cultural diversity during the eight days
of the camp and 20 months of the pro-
gram, the students learned and perfor-
med music from each other's heritage,
learned to experience and express music
and art, receive its benefits and make
important life decisions as a result of this

learning. Overcoming poverty and unfa-
vorable life circumstances is best achie-
ved through strengthening the spiritand
creativity. Effective education is based on
love, approval, joy and successful experi-
ences within a functional and supporti-
ve community, which understands that
every child has unlimited potential and
the opportunity to strive for excellence.
Therefore, the public appearances con-
firm the belief “Trust the Youth”, which
was the guiding principle of all aspects of
the program.

Kultura igra vaznu ulogu u izgrad-
nji rezilijentnosti u gradovima, ruralnim
podrucjima i zajednicama, kao sto se
pokazalo tokom pandemije COVID-19.
Kultura takode spaja zajednice. Sto-
ga je preporuka Music Art Project-a da
se podstaknu jedinice lokalne samou-
prave da podrze programe koji kultu-
ru/fumetnost koriste za razvoj drudtva
zasnovanog na demokratskim vredno-
stima i usredsredenog na gradane. | to
na nacin da ukljuce u svoje lokalne akci-
one planove (LAP) interesektorsko pla-
niranje i alokaciju neophodnih finansij-
skih resursa za finansiranje programa
koji doprinose integrativnom pristupu
reSavanja problema diskirminacije, siro-
mastva i isklju¢enosti, razvoju rodne
ravnopravnosti, kvalitetnog obrazovanja
i interkulturalizmna.

Culture plays an important role in
building resilience in cities, rural areas
and communities, as demonstrated
during the COVID-19 pandemic. Culture
also unites commmunities. Therefore, the
recommendation of the Music Art Pro-
ject is to encourage local self-govern-
ments to pursue programs that use cul-
ture/ art to develop a society based on
democratic values and is people-cen-
tred, by including in the local action
plans (LAP) intersectoral planning and
allocation of necessary financial re-
sources for funding of programs with
an integrative approach in addressing
discrimination, poverty and exclusion,
aiming for gender equality, quality ed-
ucation and interculturalism.

Kulturnu politiku treba posmatrati
kao medusektorski okvir na lokalnom
i nacionalnom nivou, umesto tradicio-
nalnog nacina da se umetnost pone-
kad posmatra iz uZe perspektive visoke
umetnosti i kulture za elitu.

Cultural policy is to be seen as a
cross-sectoral framework at a local and
national level, instead of the tradition-
al way of sometimes viewing the arts
from the narrow perspective of high art
and culture for the elite.
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